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Designed to describe the vrlting behaviors of 
eleaentarr and junior high school children* the Schroeder Coapositlon 
Scale is an analytic scale. For eleven of the criteria in the scale, 
the scoring is siaply «yes«» or ••no" indicating whether the vriting 
does or does not have the characteristic, pive other iteas identify 
percentages of coaatinication units vith specific characteristics, and 
two final iteas concern total word connt and words per coaaanication 
unit. The agreeaent between two trained raters on each of the 
separate iteas in the scale ranged froa 67 percent to 100 percent. 
[This docuaent is one of those reviewed in The fiesearch Instrnaents 
Project (TBIP) aonograph ••Heasures for Beeeaich and Bvaluation in the 
English Langaaqe Arts** to be published by the' Coaaittee on Besearch 
\ of the National council of Teachers af English in cooperation with 
the ERIC Clearinghouse on Reading and coaaunication skills, k TRIP 
review which precedes the docuaent lists its category (firiting) , 
title, author, date, and age range (priaary — junior high) , and 
describes the instruaent*s purpose and physical characteristics.! 
(JH) 
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The attached document contaljis one of the measures reviewed 
in the TRIP committee monogr^^^ph titled: 

Measures for Resear ch and Evaluation 
in the English Language Arts 



TRIP is an acronym which signifies an effort to abstract 
and make readily available measures for research and evalua- 
tion in the English language arts. These measures relate to 
language development » listening » literature, readings standard 
English as a second language or dialect , teacher competencies » 
or writing. In order to make these instruments more readily 
available, the ERIC Clearinghouse on Reading and Communication 
Skills has supported the TRIP committee sponsored by the Committee 
on Research of the National Council of Teachers of English and 
has processed the material into the ERIC system • The ERIC 
Clearinghouse accession numbers that encompass most of these 
documents are CS c^^'/^xo --CS Ao/SPiT . 
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Validity, Reliability, and Normative Data 

The validity of 3C3 reste on the followlnis statemont from the reportj 
"An exainlnatlon of the Items on the instrument will show that they deal 
directly with observable writing behaviors*" 

The agreement between two trained raters on each of the separate 
items m SC3 ranged from 67 percent to 100 percent. 

Ordering In format ion i 

EDRS r.'^- 

Related Documentsj 

Thomas 3. Schroe.der. The Effects of Positive and Corrective Written , 
Teach er Feedback on Selecte d Writing; Behaviors of Fourth f irade Children * 
Ann Arbor, Michigan: University Mlorofllras, 1973. Oi'der No. 73-30869 



child 



Thocnaa s. Sohrbeder 

Schrof?dr>r Gompoaitioji flcnlo 
DATA ^?};COI?D SHEKV 



■KRMlSSlON TO «»ftOW»Ct THIJ COfy. 
ftOHTEO MATtftlAt MAS ttlK ORANTEO Bt 



TO IRIC A}it> OnOAMIZATlO^S OPERATING 
UNDER AOntEWENTS WITH The NAnONAL IK- 
STlTUTI or EOOCATION. FUftTHEfl REPftO- 
OUCTlOfJ OUTSIDE TH6 EttC SVSTIV 
OUIPES PERMISSION Of THE COPtWOHT 
OWNER 



(Y(^s or No) 



!• Maintains flimplo time sequonco 

2. Uses a concluding sentence 

3. Gives story a title 

4» Expresses thc^me or abstract generalization 

5V Uses direct discourse 

6, Uses imaginative ideas 

7 • Uses repetition to heighten effect 

8, Uses original figure of speech 

9» Inlcudes emotional or personal reaction 

10. jUsos descriptive passage 

11 4 Expresses humor 



(tally) 



12* Communication units 
(fragments) 



1 3 • Comi^^^un i ca t i on u n i t s v? i t h ■ 
capital letters correct 

14^ Communication units v;ith 

terminal punctuation correct" 

15t Communication units 

containing coordination ~" 



16* Communication units 

containing subordination 

17* \Jord count 



(freq.) 



a 



af 



18* Words par C«U» 



• Schroodor Composttion Scalr> 

DIRBOTIOKS FOR COMPLETING DATA SHEIJT 
At Entor chlld'3 namo on data she(»t. 

B» FIRST READ-THPOUGHi Read tho ontlir^ pap^r. Thon con^pleto iterns 
1-4 by marking '•yes" or /'no'^ on the data shoot. 

ITEM <U The chil d maintai no a tlrnf? fi r^cfuonc ^ in his story» 

Example J 



Yes 

Once I vjent to a hauntf^d 
house on Hallov;r>cn. A v;itch 
and her pet goblin lived 
there* She asked me to come 
in and 1 did* Shr^ did not 
give me any candy. She 
v;anted me to stay, I didn*t 
because I was scared. 



No 

The pony is at the farm. 
The cov; and the chicken 
play at home. Mother pony 
said the rabbit could come 
along. Mother and Grandfather 
are at the farm^ too. 



Comments t 

JUDGE THE OVERALL PRESENCE OR ABSENCE OP A LOGICAL TIME SEQUENCE. 
THE SENTENCES KEED NOT NECESSARILY BS IN STRICP CHRONOLOGICAL 
ORDER, BUT A GENERAL TIME SCHEME SHOULD BE EVIDENT TO MERIT A 
YES RxiSPONSE. 



ITEM ^2 The child u s e s a co n c 1 u d i ng s e n t en ce o r sentences t o 
end his s tory . ^ 



Example t 



Yos 



it tu^^ii 



My two brothers and I went 
fishing at Heim^s lake. They 
didn't v;ant me to come because 
they said I couldn't fish^ but 
Mom insisted. My brothers had 
all those fancy gadgets for 
catching fish, but all I had 
v;ai3 a pole and some v;orms. 
VJhile my brothers caught two 
bluegills, I was catching a 
dozen trout, one of my broth- 
ersstarted to cast and got his 
hook hong in my other broth^^r's 
clothes* Meanwhile a dog was 

haVi^V ti^^ii^ blue- 

:tills* I heaaed for home with 

. . home Mom . 

iMr-^^^?^^ all tied up, »^ 1 



No 



One morning, thrrre fishermen 
vjent fishing. They got in 
their car and off they v;ent 
to camp. In about tv;o hours 
they v;ere there. Mr. Peterson 
took their camping eguipment 
out of the car. Mr. Hampton 
put the canoe in the v^ater. 
In a fev; minutes they were 
off. Right after that three 
bears came to the camp. They 
v;ent to v;ork in a hurry, eating 
everything they could find, 
in a fev/ hours guess v;ho came? 
You're right — the campers. 
They scared the bears away. 



Comments t 



THE JUDGKIJNT IS V/HETHER OK MOT THK CHILD, IK HIS PI^m STATE- 
KENT OR 3'?hTFA\KKT3^ DOIJS ANYTHING WHICH OBVIOUSLY IS INTBNDKD 
TO URIKO THS STORY TO A DKFIKITE AND REC03KI?;ABLR CONCLUSIOKv 
OR WHICH SKUVIJS TO SUMr'^AfllJiB T^HB STORY, OR TO CPYSTALIZE OR IN 
SOME WAY INDICATE THIS SSSIiNCE OP THI5 STORY • 



ITEM #3 Th^ ch 1 Id cyi v^^s his Story a title » 

Comments I 

NO EXAl^iPLE3 ARK NEEDPJD/ SIMPLY INDICATE vmSTHER OR NOT A 
TITL:5 APPEARS for THE CHILD^S STORY* 



ITEM The child ex orr^fls^s an abstrac t generalization or 
theme in hi s stor y* 



Example % 



Yes 



It v;as then that I realized' 
what it means to be famous. 
It means explaining to the 
younger generation v; hat you 
live for* It means going 
places, seeing and doing 
things that you have always 
dreamed of doing« 



No 

If I v;ere famous Tony 
Curtis would walk me down 
to his big beautiful 24 
foot yacht* He v;ould ask 
me to ride on it* He 
would v;ear a tuxedo every^ 
v^here* 



Comments t 

DOES THE CHILD VS STORY tAAKK ANY KIND OF SIGNIFICANT POINT? 
DOSS IT ILLUSTRATE ANY NOTION, IDEA, CONCEPT, FEELING, OR 
BEHAVIOR? DOES IT HAVE A THEME? 



SECOND READ-THROUGHt FOCUS attention on items 5-11* Mark 
**yes»^ or "no*^ on the data sheet for each* 



ITEM #5 The child use fe dtr eot discourse to carry the story 11 

Example t 



Yes 

I v^as surprised at what 1 
sav;* It v;as a rocketl l 
%i^$:&6 shocked I didn't even 



NO 

The ^ebra told his mother 
he really did not mean to 
get himstelf dirty — and 



Comments t 

TH^ QUESTION IS KOT ONK OP HRGHANIGAL GORRRGTNUSS . THE 
CHILD MAY NOT liWB U31CD QUOTATION MARKS AT ALL, BUT STILL , 
MAY HAVE INGLUDHD DIRKGT DISCOURSE. LOOK FOU INSTANCRS 
VJHfiRR THE STORY CMAPACTBPS ACTUALLY SPRAK. 





ITEM 06 The child uses som Imaglnatlvo ld(?ag; In his \^rltincf > 

Kxample : 



Once upon a spring time 
thero lived a doq pilot 
namod Henry ♦ Honry vmnted 
to fly like a bird, but ho 
couldn't* Ke v;ent to ask 
famous Mrs. Huba hov; to 
fly, for she knev; every- 
thing in the v;orld. 



No 

Brian had a horse named 
Birdie.- Once v;hen he v;as 
riding, something hit Birdie 
on the leg. Av;ay she vent 
clear around the pasture, 
VJhen she came to the ditch, 
Brian f lev; off. He almost 
\;ent' into the v?ater, but he 
only got his feet v^et. It v;as 
a long time before Brian took 
another ride on Birdie, 



Comments: v 

THE JUDSf^'EKT REGARDS WHETHER OR NOT THE OHltiD EMPLOYED ANY IDEAS 
VJHICH VJBRE IMAGINATIVE DEPARTURES PROM THE COMMONPLACE, OR PRPRE- 
SENT2D ORIGINAL R'^STRUGTURINQ OF COMMONPLACE IDEAS . THIS DOES 
NOT INCLUDE TRITE OVERSTATEMENTS, EXAGGERATIONS, AND PUNCHLINES 
vmiCH ARE OBVIOUSLY INSERTJ^D FOR EFFECT. GENUINE imOINATION IS 
THE STAtrOARD. BUT REMEMBER TO MAKE JUDGMENTS V7ITH REFERENCE TO 
CHILDREN, NOT ADULTS. 



ITEM iJ7 The child uses repetition to heighten an effect, 

Example: 



Yed 

V/e used a globe 
shape of places 
too far av;ay 
to ask about — 
to go to. 



to see the 
that vere 
too far av;ay 
too far av;ay 



NO . 

Vie used a globe to see 
the shape of places that 
v;ere too far av;ay to ask 
about. V?e knev7 v;e couldn^t 
to thore either* 



Comments I 



REPETITION MAY OCCUR IN V^ORDS, PHRASES, OR IDEAS IN THE STOI^Y. 



IT13M HQ Th o Child usofi an original f iqurn of srv^h* 

Yea No 

H6 vms a gray cloud George's fac^j v>as as 

floating In the sky. white as a sheet* 

Broad is a soft white ' Bvead is a soft, v/hite 

food that is fluffy as food, 
llama's fur. 

Comments t 



THE WRITING B15KAVI0H I'D 3R SOUGHT IN THIS I TIJM WILL CONSIST 
OF COMBINATIONS 0? VJ0PD3 V?HIGH RESULT IN ORIGINAL SI.MILES, 
METAPHORS OR OTHBR FIGUf^ATIVS EXPRESSIONS . ONLY ORIGINAL 
FIGURES OF SPSHCH ME^IT YKS RPiSPONSHS, NOT MKRK REPETITIONS 
OF C0h5f'*0NLY U3:?D ONl^S. 

ITSK The child Includng somg> o motional and /or personal 
roactlo n to events In hl5 s tory » 

Example: 



Yes 



Ko 



He likdd thn smoll of his 
v;arm f ood and the fctol of 
his soft bed. His happi- 
ness v;a3 complete. 



At last ho got home ♦ Wh 
ate some t7arm food and got 
into his soft be>d. Soon 
ho v;as fast asloop^ 



Commonts : 



tOKS THB CHILD ADD TO THS KATIHATIVK OP HIS STO!^Y ANYTHIII3 

snnv^s to illui'ij^ats th:5 ?Kn;LiNGs, emotions, amd thikxino 

OP THS STOP.Y CHi^^AGTB^S (O?. TH!^ UniTRTl) IN RELATION TO THE 
STORY rSVCKTS? (THIS vroULD LIKKLY NOT INCLUDE M0R3 OR L^33S 
ROUTINE STAT3KHMT3 ^^rHlC;-! 30MKriM!::3 IKCLUDSD ALMOST KP.CK- 

ANICALLY, ntJT FAIL TO ILLUMINATE IN ANY DKTAIL THR CHAVACfBR'S 
PEELINGS, SUCH AS ''BILLY LIK?!D HIS DOG.'') 



ITFJM ttlO Th^ child acids a d escriptive jpag sago to tho action 
of his s to ry ♦ ^ 

Example J 

There v;as a house 6n the 

"ii^£^|l|i;ill'he'^^^ 

aroiiM" i t * fh6 lighten- 
ing i: la shftd^ Spiders, 

aroUH^ XnSidc^ ' €h6' Ko^use* 



Yes 



One stormy night v;hen v?ind 
bleg €ftifM^h?fehe trees, a 



5 



Gonvnontsi 



THIS G013S BEYOKD SIMPLK MODIFICATION OP A P15V/ V70PDS. D012S THK 
CHILD, IK THr: C0UP3S OP HIS STO W-T:?LLING, DISPART FPOM THE ACTION 
0? THK STORY FOR THS PURPOSa OF D)i;S0PI3ING A PRRSON, PLACK, EVENT, 
OR nJJiLING? IK TfII2 EXAMPLE lAQSLlOD '»YKS^' ABOVK, THE' SENTENCE, 



"A HOUStV STOOD OK A HIGH HILL AS RAGGED AS COULD BE, 
TO BE DESGRIPTIOK RATHER THAN ACriON, HENCE IT V?OULD 
A "DESCRIPTIVE PASSAGES*" 



APPEARS 
13B JUDGED 



ITEM #11 Tho child cxorfissc^s humor in his c omr^osltton t 

Example t 



Yj?s 

V/e wondered v^herc^* thoy got 
all this chooso, so thc»y 
said thoy got thr^ir checsG 
from talking covn, v?hich v;e 
call yaks on earth. 

"Aw-w-v;, is it time to got 
up already? '^ Laura said* 
•*No, Laura, but the house 
is burning dovm and I thought 
maybe v;e should get out 
before it fell on us,'r 
said mother* 



No 

One day there vas a little 
girl v?ho v;as studying to 
be a scientist* That day 
she made a rocket ship* 
She got in and took off* 
V?hen she landed on the moon 
she saw little green men 
walking all around* They 
looked so funny that she 
laughed and laughed and 
laughed* 



Comments t 

LOOK FOR THINGS VmiGH ARE GENUINELY CLEVER OR FUNNY, NOT 
TRITE OR OBVIOUSLY INSERTED JUST FOR EFFECT* BE CAREFUL 
KOT TO GST HUNG UP ON STATEMENPS V/KICH KAY APPEAR "CUTE*' 
TO THE ADULT READ3R, BUT VIHICH VIERE NOT NECESSARILY CON- 
STRUCTED 3Y THE CHILD IN THE EFFORT TO BE HUMOROUS, COf^lKON 
F0R^i5 OF HUMOR KAY INCLUDE UNDERSTATEMENT, EXAGGERATION, 
AND PLAYS ON 170RDS* 



liERJClll 



D. THIRD READ-THROUGHi This is a sentence-by sentence analysis 
which may actually require several readings* In this phase 
of the rating, the paper is to be carefully analysed fo^ mechani- 
cal and syntactic details. Items 12 through 16 on the data 
sheet v;ill be covered* Complete each item as discussed below > 
and i?ecord responses on the data sheet as iridicated* j 

ITEM #12 Comfnuhication uhits <^ 
, ' goad through "the- paper and divide it into commu'hl ignition uhits ^^(\ 

iiiiiiiiiiiiiiii^^ 



a. A cormnuniGation unit is basically n s oni:^ncp . It in, 
"a kernel sontonco, or unit of predication, plus that 
v»hich is attach'^ci to, or cmb«dd(>d within it," Thus, 
"We ate tho old sandv;iGh, " and "Molly sav; Jim driving 
the car dovm the strcr-it are both coinmonication units, 
"The man. in the gray coat, " and"K;ating like a bunch of 
pigs, " are not. 

b. Some statements, though they do not contain predication, 
can be communication units, depending upon how they are 
employed. For example, in "Hi. f'y name is Mancy,", the 
v;ord "Hi" is a communication unit. "My name is Nancy." 
is another communication unit. 

Consider the following passage: 

";?ho \7as that on the phone?" . y 

"Ky dad. " 

In this* case, "Ky dad^" is also a communication unit, 
though there is no predication. It is not a complete 
kernel, but definitely carries a complete communication 
load. 

c. f<any times children tend to connect sentences together 
In long strings vjith the use of coordinators, such as 
and, but, and so. Although technically each individual 
sentence so coordinated -could be considered one Communi- 
cation unit, the present instrument allov>s two sentences 
so coordinated to represent one communication unit, 
especially if the two appear connected in thought. Thus 
the marking of the foll6v;ing passage: 

Kary saw Jean running dovm the street and so she 
ran after her/but when she got to the corner Jean 
was gone and Mary couldn't see anything/and it v?as 
getting dark and ^^ary v;as scared/and she didn't 
knovj v?hat to do. 

Having marked all thp communication units in the paper, tally 
the number of units Virltteh and enter the total number in the 
box at the end of the line marked "communication units." Snter 
this number in the box marked "b" in items 13 through 16. each 
written rx>rtion v?hich rem.ains and has not been classified as a 
communication unit is to be tallied on the lino marked "fragments 
and the total number of such fragmients is entered in the box at 
the end of that line. 



ITKM ^13 Cap ital Letters 

Look at each communication unit you have, marked. Does the child 
uso capital letters correctly within that unit? If all capital 
letter usage is correct in that unit, place a tally mrk on th^ 
line, and go on to the next unit. If there is any error in the 
'6f^ daiDitals vjithin that unit, do not record any tally, but 



go on to chock the next unit. 



Add up tho total tally marks v;h^n you ha vo boen through all 
tho units, Bntor thci total in the ^'a^' box. 



ITEM jH4 Terminal Punc tuation 

Just as v)ith capital l<^tt(^rs above^ dot<=%rmin^^ for oach communis 
cation unit v/hethor or not th<^ child us^d terminal punctuation 
marks correctly A>;l thin t hat unit. If ho did^ make a tally mark 
on the lino. If not, make no mark, 

■V. , 

Add up the total numbor of tally marks and enter in the box 
marked ^'a". 



IT15M Coordination v;ithin the communication unit 

This refers to the child^s tendency to coordinate sentences 
or sentence elements^ usually ^wi-th ^'and'^ ^^but", or "so". 

An exam.ple of coordination of sentences vould l5^^J'j€?rry sav; the 
ice cream cone and he couldn't v;ait to get at it," Examples 
of coordination of sentence elemionts x?ould be* "Gusie and Helen 
v;e re good friends, " or "George dropped his books and tore off 
his coat," 

Tally each communication unit V7hich contains coordination and 
enter tho total in the box marked "a", 

ITEM Subordination v?lthln the communication unit 

Subordination v>ill be among the more difficult structures to 
spot initially, m essence, subordination occurs v;henever tv;o 
distinct kernels occur in one communication unit, one being 
embedded in the other rather than being Joined to it by simple 
coordination. The embedding may be accomplished by the use' of 
simple Includors such as "after", "although", "since," etc,, or 
by the use of relative pronouns, such as "who", "v;hich", "that", 
"v;hen**# "v;here", ''whoever'/, etc. Some subordination may occur 
v;ithout thf? use of such '/?ords, hov7ever, as the the case of 
"Mother said I should go." 

Some examples of subordination: 

He grabbed the rock that I wante d, 

I coiildHit tell him, since 1 d.idn> t know, 

Af.teif 210 had left, i shut the doot, 

f^-'illi^^^^ occurs within a communication unit^ mark a tally, 

no mark. Total the tally mtk^ and enter' in *^a". 



CUANTITATIVH avFAt Complttbo tho ©valui\tlon of thft i^per by 
calculating itoms 17 and 18* 



ITKK #17 Word C ount 

Count tho total number of v>orks virittt^n in tho. comoosttton 
and ontor tho numb»?r on the lino. ■ 



TL'RK 'HQ \;'ord3 por cofrrpunlcn tlon unit 

Count tho total number of vords aopearlng in fragments and 
subtract from the total vjord count. Divide tho remaining 
numbor of v?ords v>ritten by thft number of communication units 
v?ritten (item •!^12) and place this number, correct to one 
decimal place^ on the line. 



